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PROGRESS IN ADDRESSING KEY FINDINGS FROM OFSTED INSPECTION IN FEBRUARY 2014

	1. It is not yet an outstanding school because some teaching is not as effective as it could be. Occasionally, the pace of learning in
lessons is slack, pupils become bored or distractions in the room detract from learning.


	Action taken
	Impact

	· Thorough review of curriculum, including the introduction of Maths Mastery and Read Write Inc Language and Literacy.
· Ensuring depth of subject knowledge, including new specialists for PE, computing and French.
· Strengthening of pupils’ social, moral, spiritual and cultural development and renewed focus on a growth mindset. Children expect to make mistakes and see these as positive for their learning.
· Improved staff CPD.
· Regular Headteacher drop-ins and scrutiny of subject leaders’ work.
· Teachers set challenging targets through performance management process. Culture of high expectations has led to improved teaching and the departure of two staff. Frequent monitoring by Governors, led by Learning Walks.
	· [bookmark: _GoBack]Much of the teaching is now consistently outstanding.
· Children love learning. They are curious, self-motivated and excited by the opportunities their teachers provide.
· Particularly strong process in Early Years where teaching is highly responsive to children’s needs. 
· Progress in both KS1 and KS2 consistently very strong and consistently above national due to much outstanding teaching.
· Staff work hard to improve and refine their practice. 
· Teachers in all classes are particularly diligent in identifying next steps for individual pupils and promptly actioning them.
· Long-term data indicates that progress of pupils is now outstanding.
· Pupil and parent questionnaires indicate widespread satisfaction with teaching and learning.

	2. Sometimes pupils are not allowed to move onto more challenging work when they are ready to do so.

	Action taken
	Impact

	· Teachers now ensure that all children receive a suitable level of challenge, enhanced by the introduction of Maths Mastery and enquiry-based learning in subjects including Science, Computing, Geography and History.
· Mixed-age classes and phonics groups ensure that no child is held back.
· Every child is treated as an individual and known by all staff.
	· Monitoring of work and teaching confirms an excellent level of challenge and differentiation for pupils.
· Observations of children’s learning, pupils’ questionnaires and conversations with governors, and pupils’ self-written end-of-year reports all confirm that a wide range of exciting and challenging tasks are made available.


	3. Marking of writing does not always pinpoint the most sensible next-steps that a pupil should take to secure immediate improvement from the standard at which they are working. Not enough is done to reinforce such improvement points.


	Action taken
	Impact

	· Complete review of marking and feedback policy.
· New whole-school focus on writing.
· Introduction of ‘No-nonsense Spelling’ and No-nonsense Grammar’.
· Introduction of improvement time every morning for Years 2/3 upwards.
· Adoption of green pens for improvement.
· Greater use of high frequency words and common exception words to improve spelling.
· Half-termly writing assessments.
· Use of phonics speed sounds posters to aid spelling in all classes.

	· Writing results at KS2 have consistently improved year on year.
· Marking is very thorough and done in partnership with children in KS1 whenever possible.
· Use of focused tasks to reinforce spelling and phonics work in Early Years and KS1.
· Culture of care and pride in writing across the school.

	4. Occasionally, pupils become restless at the end of lunchtime and playground activities are sometimes too boisterous and repetitive.


	

	Action taken
	Impact

	· Extensive programme of work to improve school facilities, supported by grants.
· New dedicated Early Years play space and climbing frame at the front of the school, shared with adjacent Pre-school.
· Creation of stimulating play space next to Early Years classroom.
· New pathway for year-round access to wild area and outdoor classroom, featuring mud kitchen, bug house and willow tunnel.
· Development of school garden and plans for a new reflective area.
· Introduction of Play Leaders to support younger children’s play.
· Regular consultation with pupils about playground facilities and behavior, including via School Council and Governor conversations.
· Uncompromising attention to safety, including moving of car-park and fencing of play area.
	· Behaviour at lunchtime is now excellent. Pupils help each other, are considerate and understand that they sometimes have to wait to go outside. They enjoy the chance to spend the time doing something while they wait.
· Behaviour incidents at break and lunchtimes are close to zero.
· Older children enjoy their Play Leader responsibilities and take them seriously.
· The overall confidence and ability of the children to take responsibility has improved substantially in the past few years.
· Renewed teacher-pupil partnership approach to improvements, with all children encouraged to make suggestions.



Section 1   Effectiveness of leadership and management

	Ofsted grading and reasons 

	Statements and grade descriptors from framework Inspection handbook October 2017
	Evidence to support school’s own judgement including areas to develop including improvements to leadership and management since last inspection
	Areas for further development

	1 2  3  4
	
	
	

	
















	Outstanding
· Leaders and governors have created a culture that enables pupils and staff to excel. They are committed unwaveringly to setting high expectations for the conduct of pupils and staff. Relationships between staff and pupils are exemplary.
· Leaders and governors focus on consistently improving outcomes for all pupils, but especially for disadvantaged pupils. They are uncompromising in their ambition.
· The school’s actions have secured substantial improvement in progress for disadvantaged pupils. Progress is rising across the curriculum, including in English and mathematics.
· Governors systematically challenge senior leaders so that the effective deployment of staff and resources, including the pupil premium, the primary PE and sport premium, Year 7 literacy and numeracy catch-up premium and special educational needs funding, secures excellent outcomes for pupils. Governors do not shy away from challenging leaders about variations in outcomes for pupil groups and between disadvantaged and other pupils nationally.
· Leaders and governors have a deep, accurate understanding of the school’s effectiveness informed by the views of pupils, parents and staff. They use this to keep the school improving by focusing on the impact of their actions in key areas. 
· Leaders and governors use high quality professional development to encourage, challenge and support teachers’ improvement. Teaching is highly effective across the school.
· Staff reflect on and debate the way they teach. They feel deeply involved in their own professional development. Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in ways that are right for their pupils. 
· The broad and balanced curriculum inspires pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including the humanities and linguistic, mathematical, scientific, technical, social, physical and artistic learning. 
· Pupils’ spiritual, moral, social and cultural development and, within this, the promotion of fundamental British values, are at the heart of the school’s work. 
· Leaders promote equality of opportunity and diversity exceptionally well, for pupils and staff, so that the ethos and culture of the whole school prevents any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 
· Safeguarding is effective. Leaders and managers have created a culture of vigilance where pupils’ welfare is actively promoted. Pupils are listened to and feel safe. Staff are trained to identify when a pupil may be at risk of neglect, abuse or exploitation and they report their concerns. Leaders and staff work effectively with external partners to support pupils who are at risk or who are the subject of a multi-agency plan.
	
· Relationships at all levels are exemplary.
· Focus on the school’s leadership culture has sharpened. Staff are encouraged to take responsibility, problem-solve and develop their own areas, from Teaching Assistant level upwards.
· Attention to improving outcomes is thorough and relentless. As a result, progress is consistently strong. Our Headteacher’s recent analysis of progress at KS2 using PAGs was disseminated within the South Lakes Rural Partnership as an example of best practice. 
· Staff have undertaken nationally recognized CPD in leadership (NPQML and Middle to Senior leader training). The Headteacher has become an LLE and is supporting other schools. 
· Staff are highly reflective and supportive of each other. (See comments in the quality of teaching and learning). 
· Governors are extremely strong and rigorous. They seek to continually deepen their knowledge and expertise and challenge school teachers. They know the school very well and are supportive of the Headteacher’s improvement strategies. 
· Staff and Governors strive to meet our vision statement of ‘Inspiring our pupils’. This is the standard against which we judge our curriculum and the teaching of individual subjects within it. We are a small school but have leaders in all subjects, who set the highest possible standards and swiftly tackle weaknesses. Subject areas of our website show examples of outstanding work across the curriculum.
· Safeguarding and all aspects of health and safety are extremely strong. Governors’ H&S committee is vigilant and rigorous, and we work with consultants and external partners to ensure the highest standards. 
· Staff work especially hard to ensure good outcomes for vulnerable pupils. This work has involved support of children and their families within our school community, and constructively challenging any prejudice in attitudes.
	
· Ongoing work on succession planning.
· Strategy-setting on the long-term sustainability of the school and pupil numbers, in conjunction with other local schools, the diocese and Local Authority.




Section 2    Quality of teaching, learning and assessment

	Ofsted grading and reasons 

	Statements and grade descriptors from framework Inspection handbook October 2017
	Evidence to support school’s own judgement including improvements to teaching, learning and assessment since last inspection
	Areas for further development

	1 2 3 4
	
	
	

	
















	Outstanding
· Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.
· Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson resources well. They manage pupils’ behaviour highly effectively with clear rules that are consistently enforced.
· Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills securely. They introduce subject content progressively and constantly demand more of pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to catch up.
· Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly directed and timely support.
· Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about what pupils can do to improve their knowledge, understanding and skills. The pupils use this feedback effectively.
· Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come.
· Teachers embed reading, writing and communication and, where appropriate, mathematics exceptionally well across the curriculum, equipping all pupils with the necessary skills to make progress. For younger children in particular, phonics teaching is highly effective in enabling them to tackle unfamiliar words.
· Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning. 
· Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners who seek out and use new information to develop, consolidate and deepen their knowledge, understanding and skills. They thrive in lessons and also regularly take up opportunities to learn through extra-curricular activities. 
· Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve. 
· Parents are provided with clear and timely information on how well their child is progressing and how well their child is doing in relation to the standards expected. Parents are given guidance about how to support their child to improve.  

	
· Since the last Ofsted inspection, formal lesson observations have been replaced with Learning Walks and a more open and collaborative approach to improving teaching. Teachers regularly discuss ways in which they can improve their teaching. 
· Lessons in all subjects—especially Maths—are more ‘mastery’ focused, and teachers have developed their questioning to ensure that the wide range of needs in their mixed-age classes are met. Pupils now spend longer on work in each area before moving on. 
· Specialist teachers teach PE, French and Computing. This means that these lessons are very focused and children make outstanding progress. 
· Computing skills, taught by a ‘Lead Teacher’, are extremely high, equipping children very well for secondary school education. 
· English and Maths have been embedded across the curriculum. Every opportunity is taken to develop spoken language, vocabulary development and spelling skills. 
· Teachers have very high expectations of all pupils, both in class and through homework. In turn, pupils have high expectations of themselves—reflected in 100% completion of homework in KS2 and widespread use of Mathletics activities to support homework, even when not compulsory. Pupils who find it difficult to complete work at home are given opportunities before school, at lunchtimes, or in after-school clubs.
· Improvement time each morning is used by pupils to improve their work and act on teachers’ feedback.
· End-of-year reports have been developed (see behavior of pupils section) and mid-year reports introduced. Termly learning overviews for parents complement leaflets about expectations and letters with information about how parents can help their children learn.
	
· Continued focus on mastery and specialist teaching.
· Further strategies to improve the teaching of spelling. 




Section 3   Personal development, behaviour and welfare 

	Ofsted grading and reasons 

	Statements and grade descriptors from framework Inspection handbook October 2017
	Evidence to support school’s own judgement including improvements to personal development, behaviour and welfare since last inspection
	Areas for further development

	1 2 3 4
	
	
	

	
















	Outstanding
· Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, positive impact on their progress. They are proud of their achievements and of their school. 
· Pupils discuss and debate issues in a considered way, showing respect for others’ ideas and points of view.
· Pupils understand how their education equips them with the behaviours and attitudes necessary for success in their next stage of education, training or employment and for their adult life.
· Pupils value their education and rarely miss a day at school. No groups of pupils are disadvantaged by low attendance. The attendance of pupils who have previously had exceptionally high rates of absence is rising quickly towards the national average.
· Pupils’ impeccable conduct reflects the school’s effective strategies to promote high standards of behaviour. Pupils are self-disciplined. Incidences of low-level disruption are extremely rare. 
· For individuals or groups with particular needs, there is sustained improvement in pupils’ behaviour. Where standards of behaviour were already excellent, they have been maintained. 
· Pupils work hard with the school to prevent all forms of bullying, including online bullying and prejudice-based bullying.
· Staff and pupils deal effectively with the very rare instances of bullying behaviour and/or use of derogatory or aggressive language.
· The school’s open culture actively promotes all aspects of pupils’ welfare. Pupils are safe and feel safe at all times. They understand how to keep themselves and others safe in different situations and settings. They trust leaders to take rapid and appropriate action to resolve any concerns they have.
· Pupils can explain accurately and confidently how to keep themselves healthy. They make informed choices about healthy eating, fitness and their emotional and mental well-being. They have an age-appropriate understanding of healthy relationships and are confident in staying safe from abuse and exploitation.
· Pupils have an excellent understanding of how to stay safe online and of the dangers of inappropriate use of mobile technology and social networking sites.

	
· School rated Outstanding by SIAMS report in November 2015, with particular praise for children’s behaviour and welfare.
· Frequent questionnaires for pupils and parents, with comments promptly analysed and acted upon. 
· Constant Governor monitoring via Pastoral Committee, Learning Walks and pupil conversations. 
· Pupils closely involved in behavior and welfare monitoring via School Council, Pupil Parliament and class discussions.
· Absence measures improved, with any issues promptly investigated.
· Behaviour incidents close to zero. Visitors frequently comment on the good behaviour and caring nature of pupils.
· Ample evidence of pupils’ self-motivation and love of learning.
· Culture of high expectations in behaviour for learning and the importance of a growth mindset. Pupils deliver their own feedback in end-of-year reports. 
· Awareness of what constitutes bullying and prejudice is engrained. Initiatives like Anti-Bullying Week are used to reinforce knowledge of racial, disability and homophobic bullying, and a new link with a Manchester school helps pupils to understand diversity that is not always apparent in a small rural school.
· Rigorous attention to children’s safety, with teacher and Governors’ pupil conversations swiftly identifying any concerns.
· Widespread promotion of the importance of healthy lifestyles and physical activity. 
· Kidsafe and Lovewise programmes help pupils make good choices in friendships and stay safe from abuse. Teaching in computing and other subjects equips pupils with knowledge of how to stay safe online.
	
· Continue to raise attendance levels and work with families who still take family holiday in term-time due to employment restrictions. 
· Further develop pupils’ empowerment and responsibility for their own learning. 
· Consider even greater pupil involvement in their leaning via input at parents meetings. 
· Consider a replacement for SEAL materials, including via ‘Heart Smart,’ a whole-school PSHE programme with assemblies.
· Consolidate link with Manchester school to deepen pupils’ awareness of the diverse backgrounds of children in the country.
· Optimise spending of new sport premium.









Section 4   Outcomes for pupils

	Ofsted grading and reasons 

	Statements and grade descriptors from framework Inspection handbook October 2017
	Evidence to support school’s own judgement including areas to develop including improvements to outcomes for pupils since last inspection
	Areas for further development

	1 2 3 4
	
	
	

	
















	Outstanding
· Throughout each year group and across the curriculum, including in English and mathematics, current pupils make substantial and sustained progress, developing excellent knowledge, understanding and skills, considering their different starting points. 
· The progress across the curriculum of disadvantaged pupils and pupils who have special educational needs and/or disabilities currently on roll matches or is improving towards that of other pupils with the same starting points. 
· Pupils are typically able to articulate their knowledge and understanding clearly in an age-appropriate way. They can hold thoughtful conversations about them with each other and adults. 
· Pupils read widely and often across subjects to a high standard, with fluency and comprehension appropriate to their age. Pupils in Year 1 achieve highly in the national phonics check. 
· For pupils generally, and specifically for disadvantaged pupils and pupils who have special educational needs and/or disabilities, progress from starting points is above average across nearly all subject areas. 
· From different starting points, the progress in English and in mathematics is high compared with national figures. 
· The attainment of almost all groups of pupils is broadly in line with national averages, if below these, it is improving rapidly. 

	
· We believe that our pupils make substantial and sustained progress from their starting points across the curriculum. Very careful assessment in all subjects, tracking, peer moderation and pupil progress meetings support this. 
· KS2 results have been well above national figures for progress in each of the last four years and above average for attainment in 3 of them. Arbor reports demonstrate high attainment in relation to good and outstanding schools. 
· KS1 results have been either in line or above national figures for attainment, and progress from Foundation Stage is consistently high. Progress in 2017 was particularly strong in Foundation Stage, Year 2 and Year 6. 
· Children currently in Year 1 are on track to achieve highly in the Year 1 phonics check. Outcomes in 2016 were based on 4 pupils.
· Low numbers of disadvantaged pupils make progress data statistically unviable—but the progress of such pupils is extremely closely monitored. The one disadvantaged pupil on the school roll last year had the highest average progress score of the year group. 
· The status of reading has been raised through more regular tracking of achievement, Headteacher reading interviews and a parent’s information meeting.
	
· Sustained development of children’s love of reading across the whole school, with the aim of making the voracious reading of many children universal. 
· Embedding of reading initiatives including ‘Reading Pro’ and ‘Power of Reading’. 





Section 5   Effectiveness of the Early Years provision: quality and standards

	Ofsted grading and reasons 

	Statements and grade descriptors from framework Inspection handbook October 2017
	Evidence to support school’s own judgement including areas to develop including improvements to early years provision since the last inspection
	Areas for further development

	1 2 3 4
	
	
	

	
















	Outstanding
· The pursuit of excellence by leaders and managers is shown by an uncompromising, highly successful drive to improve outcomes or maintain the highest levels of outcomes, for all children over a sustained period. 
· Incisive evaluation of the impact of staff’s practice leads to rigorous performance management and supervision. Highly focused professional development improves the quality of teaching. 
· Safeguarding is effective.
· There are no breaches of statutory welfare requirements.
· Children’s health, safety and well-being are greatly enhanced by the vigilant and consistent implementation of robust policies and procedures.
· Leaders use highly successful strategies to engage parents, including those from different groups, in their children’s learning in school and at home. 
· A highly stimulating environment and exceptional organisation of the curriculum provides rich, varied and imaginative experiences. 
· Teaching is consistently of a very high quality, inspirational and worthy of dissemination to others; it is highly responsive to children’s needs.  
· Assessment is accurate and based on high-quality evidence. It includes all those involved in the child’s learning and development. Provision across all areas of learning is planned meticulously. It is based on rigorous and sharply focused assessments of children’s achievement so that every child undertakes highly challenging activities.
· Children are highly motivated and very eager to join in. They consistently demonstrate curiosity, imagination and concentration. They are highly responsive to adults and each other. They do not distract others or become distracted easily themselves.
· Children are developing a very good understanding of how to keep themselves safe and manage risks. They demonstrate exceptionally positive behaviour and high levels of self-control, cooperation and respect for others. 
· Almost all children, including those who have special educational needs and/or disabilities, disadvantaged children and the most able, are making substantial and sustained progress in relation to their starting points. They are extremely well prepared academically, socially and emotionally for the next stage of their education.

	
· Early Years outcomes have been a school improvement priority for the past three years. 
· The use of national staff training and CPD at all levels has led to an outstanding curriculum.
· Radical improvements to classroom and outdoor spaces have created excellent learning environments.
· All Early Years teaching assistants receive fortnightly training to ensure superb classroom support.
· Health, safety and safeguarding are kept under constant review by leaders and Governors, with any new concerns rigorously investigated. Children understand who are ‘trusted adults’ and follow classroom rules, like not opening the door. 
· A style of ‘In the moment’ planning is highly responsive to the children’s needs. Teaching is highly engaging and creative and challenges all children.
· All staff are now trained in moving children on to the next step in their learning, ensuring the best outcomes for all. Objective-led planning and a class planning board guide staff in this.
· Detailed observations of children by all staff on a rolling programme ensures accurate assessment and swift intervention to help children whose play does not progress as much as it should. 
· Most children are highly responsive to adults, stopping immediately when asked and maintaining focus. 
· The intimacy of a small village school enables staff to have regular conversations with parents about their children’s learning.
· Children with disabilities make outstanding progress thanks to very careful observations and planning for next steps, including specialist advice. 
	
· Further develop the Early Years expertise of our staff.
· Act on ‘Gap analysis’ that reveals opportunities for the deeper use of technology.



December 2017 - Headteacher Sarah Coleman
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